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Abstract

 This study was to find out the perceptions towards the using of mother 

tongue(MT), Thai in the teaching of English as a foreign language (EFL) and the 

purposes of its use in the English classroom. Survey questionnaire and interviews 

were used as data gathering tools. The respondents of the study were 15 native- 

speaker teachers of English, and 15 non-native-speaker teachers of English from 

St. John’s schools (Bangkok) and St. John’s School (Thabom, Loei Province). The 

survey questionnaire included 15 analysis of close-ended questions that investigated 

the teachers’ perceptions and purposes of the use of Thai language in the English 

classroom. Weighted means and t-test were used as statistical tools.

 The study findings showed that native-speaker teachers agreed that the use

of Thai language, the mother tongue of the learners, had a positive impact on the

target language (TL) acquisition while the non-native-speaker teachers found the use 

of Thai language in teaching English positive and sensible. The collected data

confirmed the necessity of the mother tongue, Thai in the teaching of English as a 

foreign language. They used the mother tongue, Thai in teaching English for various 

reasons and with a varying degrees of frequency. The native-speaker teachers employed 

a monolingual approach in teaching English, while non-native-speaker teachers 

sustained a certain level of mother tongue, Thai in their teaching and appreciated 

its benefits. However, they were aware of the weaknesses and relative strength of the 

current use of mother tongue as a dispensable tool for teaching English. 

Keywords: Mother tongue (MT), English as a foreign language (EFL), Target

 Language (TL)
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Background of the Study 

 In Thailand English is taught throughout from the basic education to higher 

education levels. All schools teach English language as a core foreign language. Listening, 

speaking, reading and writing skills are taught in the EFL classrooms. Communicative 

learner-centered approaches have been implemented under the1999 National Educational 

Act and 2002 Education Curriculum (Darasawang, 2007). Many English teachers in 

Thailand are foreigners both native speakers, whose first language is English and 

non-native speakers whose first language is not English such as other Asians and

Europeans. There are also Thai teachers who teach English. 

 Meanwhile, the question whether the students’ mother tongue (MT) should be 

used in communicative interaction within the confine of teaching EFL classrooms in 

Thailand has always been a controversial issue. The use of MT, Thai is discouraged 

based on pedagogical grounds in the teaching of foreign language. In the past three 

decades, several studies have been conducted on whether MT be used in the teaching 

EFL. Unfortunately, research findings have not been successfully conclusive either way. 

 There is this universal assumption on the use of MT in teaching EFL presenting 

it as a negative feature. The popular belief indicates that the target language (TL) should 

be the only medium of communication in the classroom. Richard and Rogers (2011) 

asserts that the TL is best learned and taught through the language itself. Similarly, it is 

advanced that the avoidance of MT would maximize the effectiveness of learning the TL 

because maximum exposure to TL and least exposure to MT are of crucial importance, 

and the use of MT may obstruct TL learning process (Cook, n.d; Krashen, n.d). 

 The notions are telling indications that it is pedagogically wrong in using students’ 

MT in the teaching of English (EFL). Turnbull (2010) responding to Cook (2008) ideas 

mentions that students do not benefit when teachers over-rely on using their students’ 

MT, particularly when the teacher is the sole linguistic model and the main source of 

foreign language input. 

 On the other hand, Larsen-Freeman (2012) argues that MT should not be eliminated 

from foreign language classes and reiterated that a judicious and well planned use of 
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students’ MT can give positive results. Auerbach (2008) posits that there are several 

positive uses of MT in foreign language classes like classroom management, language 

analysis, presenting grammar rules, discussing cross cultural issues, giving instructions or 

prompts, explaining errors, and checking for comprehension. Furthermore, many research 

findings have proved that the use of MT has a positive impact on the target language 

acquisition. Al- Nofaie 2010; Aurbach 2008; Kim Anh 2010; stress the positive role of 

using the MT in teaching English as a foreign language. They regard the use of students’ 

MT as an effective learning tool. 

 In St. John’s schools, teachers who themselves are monolingual strictly practice 

the monolingual approach. Consequently, they prohibit the use of MT, Thai in the classroom. 

This exclusion of students’ MT, Thai stems from teacher discretion and not student 

initiative. This practice results in a short-changed student-centered learning environment. 

This “English Only” policy supports the popular notion in Thailand that native speakers 

are the ideal teachers when it comes to teaching English, thereby reinforcing the said 

policy in the EFL classroom.

 However, in actual classroom situations, students and teachers instinctively use 

MT for learning vocabulary, explaining complex ideas, studying grammatical rules, or in 

cultural elements. Two opposing perspectives exist among teachers who reject the use 

of Thai or fail to recognize any significant potential in it and teachers who massively 

use it. The judicious and principled use of MT remains an unresolved issue. It is then 

accepted that reasonable adjustments on the use of MT in the teaching of English as a 

foreign language are necessary.

 In the present study, the researcher attempts to examine the perceptions of teachers 

teaching EFL vis a vis employing Thai as a facilitating tool used in English classes.

The findings of the study may help teachers to be more aware of the weaknesses and 

relative strength of the present use of MT in English as a Foreign language classes and 

suggest sensible boundaries on the amount of frequency MT use in EFL teaching to 

achieve the maximum benefit out of language teaching and learning environment. Also, 

the findings may be useful to language education policy makers in designing more formal 

and concrete guidelines to help the English language teacher regulate the use of MT. 
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Moreover, the findings may help discover better means of strengthening English language 

skills and ability as well as expand the English language exposure for Thai learners, and 

in general perspective, improve English teachers’ language teaching performance. 

Theoretical Framework

 The theories on Interlanguage, Cummins’ Underlying Proficiency, Bilingual 

Approach, linguistic interdependence hypothesis; psycho-linguistic theory, and Cook’s 

(2008) criteria for the judicious use of MT serve as the backbone of the study. 

 Frith (n.d., p.155) asserts that Corder’s interlanguage started as “the significant 

of learners’error”. He pointed out that the development of generative linguistics and 

interest in psycholinguistic research had initiated a shift of emphasis in language teaching 

form its preoccupation with teaching towards the study of learning. This new interest led 

naturally to comparison between first language (L1) and second language (L2) learning, 

and to the question of whether the apparent differences between the two represent two 

different processes of learning. Corder went on to hypothesize that some of the strategies 

employed by second language learners are essentially as those used by children learning 

their first language. Looked at this way, the L2 learners’ errors has significance: the 

occurrence of systematic errors could be taken as an indication of active participation 

by the learners in the learning process, during which their ability to form hypotheses 

about the rule system of the target language (TL) might be observed. Corder maintained 

that at any points in their learning of a TL, learners use a system that can be described 

in linguistic terms and from which the researcher can discover the learners’ transitional 

competence. This system can be illustrated by the systematic errors of the learners’ (as 

opposed to random mistakes).

 From this point of view, errors are not seen as indications of failure to learn the 

TL, but are regarded positively, as evidence that learners are involved in testing hypotheses 

about the linguistic system of the language being acquired. Selinker’s interlanguage as 

described by Richards and Sampsons (2009) in Frith, n.d.) shows one thing in common: 

the fact that second language learning is seen to be moving in the direction of the target 

language, with the learner constructing successive systems of phonological, grammatical, 
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and semantic usage rules.

 Still leaning on the foregoing directions, Cummins’ underlying proficiency 

theory advances the notion that while learning one language a child acquires a set of 

skills and implicit metalinguistic knowledge that can be drawn upon when working in 

another language. This Common Underlying Proficiency (CUP) provides the base for the 

development of both first language (L1) and the second language (L2). It follows that any 

expansion of CUP that takes place in one language will have a beneficial effect on other 

language(s). So, the theory explains why it becomes easier and easier to learn additional 

languages (Cummins, n.d.) 

 Cummins (2008) in Frith (n.d.) says that conceptual knowledge developed in 

one language helps to make input in other language comprehensible. If a child already 

understands the concepts of “justice” or “honesty” in his own language, all he should do 

is acquire the label for these terms in English. He has a far more difficult task, however, 

if he should acquire both the label and the concept in his second language. 

Meanwhile, Cummins, (2008) argues that …

 “When we free ourselves from exclusive reliance on monolingual 

instructional approaches, a wide variety of opportunities arise for teaching 

languages by means of bilingual instructional strategies that acknowledge 

the reality of, and strongly promote, two-way cross-language transfer.” 

 On the other hand, there are theories and language teaching concepts that support 

the bilingual language teaching approach. The psycho-linguistic arguments contribute to 

the stance advocating the teachers’ use of MT: as claimed by Cook (2008) teachers use 

of MT cannot present a threat to foreign language acquisition because learners already 

have a language they can use as basis from their MT. Because of this basis, learners are 

more socially developed and have more short- term memory capacity and more mature 

when they become acquainted with the foreign language. Evidence shows that language 

is interwoven in the brain in vocabulary, syntax, phonology, and pragmatics. Therefore, 

foreign language teaching should match the invisible processes in the brain and should 

not be separated from the MT, if the ability to transfer between languages (code-switch) 
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is a normal psycho-linguistic process (Cook, 2008). 

 To sum up, previous studies on teachers’ and learners’ use of MT suggest that 

using MT is a natural and realistic process. Wharton (2008) explains that using the 

students’ L1 to raise students’ awareness about the similarities and differences between the 

two languages and helping them to discover different ways to express themselves in the 

Target Language (TL) can be a powerful technique in the learning process. Ferrer, (2012) 

believes that if students are trained to contrast L1 and L2 grammars where differences 

as well as similarities are made explicit, chances are such explicit knowledge will enable 

learners to notice the ‘gap’ between their inner grammar and the target language and 

ultimately, through constant hypothesis testing, achieve higher levels of grammatical as 

well as communicative competence. 

 However, it is important to note that in advocating the use of MT in EFL teaching, 

there is no criterion regarding the right amount of its use. Cook’s (2008) offers criteria 

for the judicious use of the MT. They are as follows: efficiency, learning, naturalness,

and external relevance. On this, efficiency relates to doing something more effectively 

through the MT. Learning on one hand refers to whether foreign language learning is 

enhanced using the students’ MT. Naturalness, on the other hand, relates to whether 

students prefer the use of MT rather than the foreign language regarding certain topic. 

These criteria cannot be used as guidelines for the use of MT in teaching English. Faltis 

in Al-Nofie (2010) identified four areas of code switching to L1 such as introducing 

concepts, reviewing a previous lesson, capturing learners’ attention, and praising learners. 

This definition implies that L1 can be used for classroom management reasons. 

 The task-based method introduced by Willis and Willis (2008) pointed out that 

L1 cannot be avoided in L2 classrooms since it can bring some benefits to the classroom. 

They stress that learner who did a task in L1 before doing it in L2 showed good progress in 

L2 and their overall use of L1 decreased. Meral (2013) highlights that the other important 

benefit of using L1 is that it gives a sense of security thus the stress of language learners 

is minimized in the EFL classrooms. Cameron (2010) provides guidelines for teachers 

for the beneficial use of L1 with children. For example, teacher can resort to L1 for 

translating new language, chatting with learners, giving instruction, providing feedback 
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and error correction, and checking learners’ comprehension. 

 Therefore, it is for these reasons that the present study tries to find out the teachers’ 

perceptions on the use of students’ MT, Thai, in the primary and secondary classrooms 

and their purposes for using it. The findings hope to demonstrate which pedagogical 

stance teachers take regarding Thai as the MT use in teaching EFL. It is also important to 

determine which contexts teachers feel that the use of the MT best facilitates the teaching 

and learning process.

 The study covers two teacher demographics; native and non-native speaker English 

teachers. Respective comparisons will follow to recognize differences between the native-

speakers’ and non-native speaker teachers’ perspectives regarding the use of MT, Thai in 

teaching of English. To comprehend the context of this study, Mother Tongue (MT) or 

First Language (L1) refers to the language students have learned from birth and speak 

the best. In this study, Mother Tongue (MT) refers to “Thai”. Foreign language refers 

to another language being used by the learners other than their MT. Specifically, in this 

study, foreign language refers to the English language. The term L2 and second language 

refers to any language learned after the learner’s first language. Then, Target Language 

(TL) refers to the language that a non-native speaker of that language is in the process of 

learning. Specifically, in this study target language (TL) refers to the English language. 

Statement of the Problem 

 There has been a necessity to investigate the English teachers’ perceptions of the 

use of MT, Thai in the teaching of English as a foreign language at St. John’s schools. 

Therefore, the main objective of this study is to investigate teachers’ perceptions and 

purposes of the use of MT, Thai in the teaching of English and the findings of the study 

will contribute to concrete actions to be taken to promote teaching and learning process. 

Specifically, the study seeks to answer the following questions:

 1. What are the perceptions of the native and non-native speaker teachers of 

English toward the use of Thai in teaching English in foreign language classes? 

 2. What purposes do the native and non-native speaker teachers of English have 

on the use of Thai in teaching English in foreign language classes?
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 3. Is there a significant different between the perceptions of the native and non-

native speaker teachers of English on the use of Thai in teaching English in foreign 

language classes?

 4. Is there a significant difference between the purposes of the native and non-

native speaker teachers of English on the use of Thai in teaching English in foreign 

language classes? 

Hypotheses 

 1. These is no significant difference between the perceptions of native and non-

native speaker teachers of English on the use of Thai in teaching English.

 2. There is no significant difference between the purposes of native and non-native 

speaker teachers of English on the use of Thai in teaching English.

Research Method

 This research is solely descriptive-quantitative/qualitative in nature. It involved

the quantitative description, data analysis, and interpretation of the data. It shall consider 

all the primary and secondary level of data gathered in the teaching of English as a 

foreign language with teachers consisting of native and non-native speakers of English at 

St. John’s school (Bangkok) and St. John’s school (Thabom, Loei Province). 

Population of the Study

 The respondents of the study were the whole population of English teachers that 

comprises of 15 native and 15 non-native speaker teachers of English from St. John’s 

School (Bangkok) and St. John’s School (Thabom, Loei Province). 



329

◆ The Perceptions of English teachers on the use of Mother Tongue in the Teaching ◆

of English as a Foreign Language

Table 1: Demographic data of the native and non-native speakers of English teachers 

Variables Native Speakers Non-native Speakers 

F % f %

Gender: Male

          Female 

12

3

80%

20%

2

13

13.34%

86.66%

Nationality: Native Speakers                 British 

 American

 Non-Native speakers                            Thai 

 Philippines 

 Indian 

12

 3

-

-

-

80%

20%

-

-

-

-

-

9

4

2

-

-

60 %

26.66%

13.34%

Educational attainment                      CELTA

 TEFL 

 Other Trainings related to language teaching 

15

-

100%

-

2

8

5

13.34%

53.33%

33.34%

Level of teaching: Primary

 Secondary 

-

15

-

100%

7

8

46.66%

53.34%

Years of teaching experience: 1-5 years

                                   6-10 years

                                   More than 10 years 

6

-

9

40%

-

60%

1

-

14

6.66%

-

93.33%

Thai Language Skills 

 Thai native speaker

 Fluent speaker (Excellent command) 

 Good Command/ good working knowledge

 Basic user of Thai (Basic communication 

knowledge) Non-Thai user (No basic 

communication knowledge) 

-

-

-

3

12

-

-

-

20%

80%

9

-

-

6

-

60%

-

-

40%

- 

 Table 1 reveals that 12 or 80% are male native speaker teachers. Thirteen or 

86% of non-native speakers of English teachers are females. This shows that male native 

speaker teachers and female non-native speakers dominate in the teaching of English as 

a foreign language. 

 Twelve or 80% of native speaker of English teachers are British while only three 

or 20% of native speaker teachers are American. Nine or 60% of non-native speaker of 
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English teachers are Thais whereas only four or 26.66% are Pilipino and two or 13.34% 

are Indian. 

 The table discloses that 15 or 100% of native speakers of English teachers teach 

in secondary level. The non-native speaker teacher teaching in the secondary schools obtain 

a frequency of 8 or 53.33%, while those teaching in Primary school get a frequency of 

7 or 46.66%. 

 As can be gleaned from the table, nine or 60% of native English speakers have 

more than 10 years of teaching experience. Fourteen out of fifteen non-native speaker 

teachers have more than ten years of teaching experience. Therefore, majority English 

teachers have been teaching in Thailand for long time. 

 Table 1 shows that all the native speaker English teachers are CELTA certified. 

Only two non-native speaker teachers of English are CELTA certified. Eight out of 

fifteen non-native speaker teachers of English earned TEFL certificate. This shows that 

the native speaker teachers are trained under the Cambridge International TEFL Training 

and Certification Program. 

 Eighty or 12 native speaker English teachers are non-Thai language users and 

only 3 native English teachers are basic Thai users. Nine or 60% of non-native speaker 

teachers of English are Thai, whereas six or 40% of non-native speakers are basic Thai 

language users. Most native speaker teachers of English lack the knowledge of students’ 

mother tongue, Thai. 

Instrument 

 To examine the perceptions and the purposes of the teachers in using MT, Thai 

in the teaching of English as a foreign language, the checklist on the teachers’ perceptions 

on the use of students’ MT and the checklist on the purposes of their use of the MT 

were used. These checklists are adopted and modified from the previous research papers 

of Al-Nofaie (2010), Ferrer (2012) and Kim Anh (2010). The checklists enumerated 

the possible teachers’ perceptions and perceived reasons on the use of MT, Thai in the 

teaching of English. The survey questionnaire is composed of two parts. The first part of 
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the survey includes questions pertaining to the demographic information of the participants. 

The second part of the survey explores the participants’ opinions regarding their perception 

and purpose of the use of students’ MT in their teaching of English as a foreign language. 

 The checklist for teacher’s perception on the use of MT includes 4 items, namely 

I think teachers’ knowledge in students’ MT is important, I can see the benefit of using 

MT in my class, I refer to Thai in my EFL teaching, and I maintain a good balance of 

the use of MT, Thai and English. The checklist for teacher’s purposes on the use of MT 

includes 11 items, namely I refer to Thai for classroom management, presenting grammar 

rules, defining new vocabulary items, giving instruction, explaining errors, checking 

comprehension, helping students feel comfortable in learning, teaching students with

low-level proficiency and passive learning style, and students prefer use of Thai in 

difficult points. (See Appendix A) 

 Since the study is aimed to find out perceptions, the 5-points Likert Scale was 

used in this study. The scale anchors at 5_ strongly agree, 4_agree, 3_no opinion, 2_

disagree, and 1_strongly disagree. The score of 1 indicates anti-MT attitude and score of 

5 indicates the pro-MT attitude. 

 To determine the native and non-native speakers of English teachers’ perceptions 

and purposes on the use of MT, Thai in teaching EFL, the researcher used the following 

scale of interpretation. 

 Numerical rating Description

 4.21- 5.00 Strongly agree

 3.41- 4.20 Agree

 2.61- 3.40 No opinion

 1.81- 2.60 Disagree

 1.00- 1.80 Strongly Disagree 

 An interview with the six teacher-respondents was conducted as another data 

collection that cross check data gathered from the survey. The interview allows the 

participants to clarify ideas in more detail and elaborate on what they have answered in 

the questionnaire. The interview questionnaire is adopted and modified from the previous 
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research papers of Diaf (2017). The interview questions were as follows:(1) Do you 

employ Thai in the teaching English as a foreign language? Why or why not? (2) If you 

use Thai, what are your purposes? (3) Do you prohibit your students using Thai in the 

classroom? Why? (4) Do you think the use of MT in the teaching of English hinder or 

facilitate? (5) Does English only policy really work for your students? (See Appendix B) 

Data Gathering procedure

 The research follows this procedure namely: (1) Determining the research 

respondents; (2) Preparation of research instruments; (3) Distribution of research instruments 

to the respondents of the study; (4) Collecting the answered research instruments; (5) 

Interviewing the respondents (6) Treating the collected data statistically: drawing of 

findings, conclusions, and implications; (7) Recommendation for the future researchers. 

 The researcher initially conducted a “field test” for a sample questionnaire with 

10 key participants to assess the validity of the types of questions to ensure that the 

data gathered out of the questions to be used are valid and reliable. The reliability of the 

questionnaire was tested by using Cronbach’s Alpha correlation coefficient and it was 

measured to be (0.90). The Alpha value was between 0.80 and 0.90, which indicated that 

the survey questionnaire had a good internal consistency (Trochim, 2001). Therefore, it 

was presented as a reliable instrument. 

Statistical Tools

 To answer the specific problems of the study, percentage calculation and weighted 

mean are used. Independent sample t-test is conducted to find out the significant differences 

between the perceptions of native and non-native speaker teachers of English on the use 

of MT, Thai in the teaching English. 

Finding

 1. The perceptions of the native and non-native speaker teachers of English 

on the use of Thai in teaching English as a foreign language 
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Table 2: Perceptions of Native and Non-native Speaker Teachers of English on the Use 

 of MT, Thai in the Teaching of EFL 

Variables 

Native 

Speakers Description 

Non-Native 

speakers Description

WM WM

1. I think teacher’s knowledge in students’ mother 

   tongue (MT) is important.

4.02 Agree 4.55 Strongly 

agree

2. I can see the benefit of using mother tongue 

   (MT), Thai in my class. 

3.23 No opinion 4.11 Agree

3. I refer to Thai in my English as a foreign 

   language teaching. 

2.99 No opinion 3.67 Agree

4. I maintain a good balance of the use of Thai, 

   students’ mother tongue and English. 

2.04 Disagree 4.48 Strongly 

agree

Total Average weighted mean 3.07 No opinion 4.20 Agree 

 Table 2 displays the perceptions of native and non-native speaker teachers of 

English on the use of MT, Thai in the teaching of EFL.

 Table 2 reveals the native speaker English teachers’ positive attitude towards 

the importance of teachers’ knowledge in students’ MT, Thai in the teaching of English 

(M=4.02). However, they disagree on maintaining a good balance of the use of Thai in 

the teaching of English (M=2.04). Moreover, the native speaker teachers of English

show no opinion on the benefit of the use of Thai (M=3.23), and reference to Thai in 

their teaching of English as a foreign language classroom (M= 3.99). 

 On the other hand, non-native speaker teachers of English strongly agree on 

the importance of teachers’ knowledge in students’ MT, Thai in the teaching of English 

(M=4.55), and maintaining a good balance of the use of Thai in teaching English (M=4.48). 

Additionally, non-native speaker teachers of English agree on the benefit of using Thai in 

teaching English (M=4.11), and reference to Thai in their teaching of English (M=3.67). 

 For the total weighted means, non-native speakers of English teachers get 4.20 

while native speakers get only 3.07. This means that non-native speakers agree on the 

role of MT, Thai in the teaching of English as a foreign language whereas native speakers 
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have no opinion on it. 

 Therefore, it can be concluded that, non-native speaker teachers of English have 

pro-mother tongue attitude, whereas native speaker teachers of English do not have 

pro-mother tongue attitude in the teaching of English as a foreign language. This finding 

confirms that there are different perceptions between the native and non-native speaker 

teachers of English on the use of MT, Thai in the teaching of English. 

 This finding indicates that the two opposing perspectives exist among teachers 

who reject the use of Thai or fail to recognize any significant potential in it and teachers 

who massively use it. The judicious and principled use of mother tongue, Thai remains 

an unsolved issue. It is then accepted that reasonable adjustment on the use of MT in the 

teaching of EFL is necessary. 

 2. Purposes of native and non-native speaker teachers of English have on the 

use of Thai in teaching English as a foreign language Classes
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Table 3: Purposes of the Native and Non-native Speaker Teachers of English on the Use of MT, Thai 

 in Teaching EFL 

Varivables

Native 

Speakers Description

Non-native 

Speakers Description

WM WM 

1. I refer to Thai for class management. 2.80 No opinion 3.63 Agree

2. I refer to Thai for presenting grammar rules. 2.45 Disagree 3.08 No opinion

3. I refer to Thai to define new vocabulary items. 3.45 Agree 3.69 Agree

4. I refer to Thai for giving instruction. 2.75 No opinion 3.53 Agree

5. I refer to Thai for explaining errors. 2.60 No opinion 3.66 Agree

6. I refer to Thai for checking for comprehension. 2.00 Disagree 3.62 Agree

7. I refer to Thai for helping students feel 

     comfortable and confident in learning English. 

2.95 No opinion 3.47 Agree

8. I refer to Thai when I teach language and 

   grammatical structures that do not coincide 

   between the Thai and English. 

2.73 No opinion 3.76 Agree

9. I refer to Thai when students have low-level 

   English proficiency. 

4.10 Agree 3.52 Agree

10. I refer to Thai when students have passive 

     learning style.

3.00 No opinion 3.40 No opinion

11. I refer to Thai because students prefer 

     occasionally use of Thai in difficult points. 

3.77 Agree 4.32 Strongly 

agree

Total Average Weighted Mean 2.96 No opinion 3.60 Agree 

 Table 2 reveals that both native and non-native speaker teachers of English 

agree only on the purposes of the use of Thai to define new vocabulary items (M= 3.45, 

M= 3.69), and to help students with low-level English proficiency (M=4.10, M= 3.52) 

respectively. Both groups of English teacher show no opinion on the purposes of the use 

of Thai for helping students with passive learning style (M= 3.00, M= 3.40).  

 Table 3 reveals that native speaker teachers of English agree on the use of MT, 

Thai to define new vocabulary items (M= 3.45), to help students with low-level English 
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proficiency (M= 4.10), and to explain difficult points (M=3.77). The native speaker

teachers of English show no opinions on the use of MT, Thai for class management 

(M= 2.80), giving instruction (M= 2.75), explaining errors (M= 2.60), helping student 

feel comfortable and confident in learning English (M= 2.95), teaching language and 

grammatical structures that do not coincide between Thai and English (M=2.73), teaching 

student with passive learning style (M= 3.00). Moreover, native speaker teachers of 

English show disagreement on the purpose of use of using Thai in presenting grammar 

rules (M=2.45), checking for comprehension (M= 2.00). 

 On the other hand, non-native speaker teachers of English agree on the purposes

of the use of Thai for class management (M=3.63), defining new vocabulary items (M=3.69), 

giving instruction (M=3.53), explaining errors (M= 3.66), checking for comprehension 

(M= 3.62), helping student s feel comfortable and confident in learning English (M= 

3.47), teaching grammatical structures that do not coincide between the Thai and English 

(M=3.76), helping students with low-level English proficiency (3.52). Moreover, non-

native speaker teachers of English strongly agree on the occasional use of Thai in teaching 

difficult points (M= 4.32) as a purpose of the use of MT, Thai. 

 The findings indicate that when difficulties in understanding syntactical and lexical 

items in English, both the native and non-native speakers of English teachers resort to 

the use of MT, Thai. This finding supports Norman’s (2008) findings that students prefer 

using both L1 and L2 because it can help them understand context and explanation. Both 

types of teachers also employ Thai to help students with low level English proficiency. 

This finding authenticates Mouhanna’s (2009), and Norman’s (2008) ideas that lower 

level students have higher demand for L1 use.

 The native speaker teachers of English disagree with the use of Thai for the 

purposes of presenting grammar rules and checking for comprehension. They also show 

no opinion on the use of Thai for class management, defining new vocabulary items, 

giving instructions, explaining errors, helping students feel comfortable and confident 

in learning, and teaching language and grammatical structures that coincide between 

Thai and English. From the data, it can be concluded that the native speaker teachers of 

English utilize Thai only to help students with difficult points and to help students with 
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low level English proficiency. However, Auerbach (2008) claimed that there are several 

positive uses of mother tongue in foreign language classes such as classroom management, 

language analysis, presenting grammar rules, and so on. 

 Non-native speaker teachers mainly use Thai to help low-level proficiency level 

students, to define new vocabulary items such as abstract words, to explain students’ 

errors, to manage class, to check for comprehension and to explain grammatical structure 

and language items. Their purposes of the use of MT, Thai anchor on Atkinson’s idea 

in (Wharton, n.d.) that suggests that “at very low levels” communicative activities that 

can be troublesome to set up and using the students’ mother tongue to give instruction 

is warranted. Their purpose of the use of Thai to define new vocabulary items such as 

abstract words is also collaborates with the suggestions of Willis and Willis (2008) that 

affirms translating vocabulary items that are abstract words is another benefit of using L1. 

Their important use of Thai is to explain errors and to check for comprehension. This is 

in line with the idea of Cameron (2010) which recommends teachers to resort to L1 for 

providing feedback and error correction and checking learners’ comprehension. 

 It can also be seen that higher total average mean is found among the non-native 

speaker than native speakers of English teachers. Therefore, it can be inferred that non-

native speaker English teachers employ more Thai than the native speaker English teachers 

in the teaching of English as a foreign language. This corroborates the present study 

which states that the two opposing perceptions exist among teachers who ignore the use 

of Thai or fail to recognize significant potential in it and teachers who massively use it. 

Therefore, this finding pints out the need for reasonable adjustment on the use of MT, 

Thai in teaching English. 

 3. Significant difference between the perceptions of native and non-native 

speaker English teachers on the use of Thai in teaching English as a foreign language 
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Table 4: Independent Sample t-test Result of Significant Difference Between the 

 Perceptions of Native and Non-native Speaker English Teachers on the Use of 

 Thai in Teaching EFL

Native and 

Non-native

English speakers 

N Mean Std.

Deviation

Sig

 (2 tailed)

Null 

Hypothesis 

level of 

significant 

1. I think teacher’s 

knowledge in 

students’ mother 

tongue is important 

Non-native 

English speakers

15 4.55 .640 .128 Accepted No 

significant 

difference

Native English 

speakers

15 4.02 .516 .128

2. I can see the 

benefit of using 

mother tongue in my 

class

Non-native 

English speakers

15 4.11 .845 .065 Accepted No 

significant 

difference

Native English 

speakers

15 3.23 1.047 .066

3. I refer to Thai 

in my English as 

a foreign language 

teaching.

Non-native 

English speakers

15 3.67 .986 .199 Accepted No 

significant 

difference

Native English 

speakers

15 2.99 1.223 .200

4. I maintain a good 

balance of the use of 

Thai and English. 

Non-native 

English speakers

15 4.48 .828 .000 Rejected Significant 

difference

Native English 

speakers

15 2.04 1.113 .000

 Table 4 presents the Mean, Standard Deviation, and Sig.(2-tailed) between the 

native and non-native speaker English teachers on the use of MT, Thai in teaching EFL. 

 There is no significant difference between the perceptions of native and non-native 

speaker English teachers on the importance of teacher’s knowledge of students’ mother 

tongue, benefits of using MT, Thai in teaching English and referring Thai in the teaching 

of EFL. 
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 There is a significant difference among non-native speakers (M=4.40, SD=.83)

and native speakers (M=2.33, SD=1.11) conditions; t (28) =5.77, p=.000 on the

perception of maintaining a good balance of the use of Thai and English. This means 

that non-native speaker teachers of English are careful in keeping balance in using Thai 

to avoid the overuse of Thai in the classroom. 

 To sum up the findings, there is no significant difference between the native and 

non-native speakers of English teachers’ perceptions on the role of Thai in the teaching 

of English. However, there is a significant different in keeping a good balance between 

the use of Thai and English. Therefore, it can be concluded that the perceptions between 

non-native and native speaker English teachers on the use of MT, Thai in the teaching 

of EFL is essentially different in maintaining a good balance between Thai and English. 

 This finding corroborates the present study which states that there are no criteria 

regarding the right amount of the use of students’ MT, Thai in the teaching of EFL. For 

that reason, it is necessary to provide proper guidelines for the teachers’ use of mother 

tongue, Thai to bring maximum benefit to learners of all language levels. 

 4. Significant difference between the purposes of native and non-native speaker 

English teachers on the use of Thai in teaching English as a foreign language 

Table 5: Independent Sample t-test Result of Significant Difference Between the Purposes 

 of Native and Non-native Speaker Teachers of English on the Use of Thai in 

 Teaching EFL

Native and 

Non-native

English speakers 

N Mean Std.

Deviation

Sig (2 

tailed)

Null 

Hypothesis 

level of 

significant 

1. I refer to Thai for class 

management. 

Non-native 

English speakers

15 3.60 1.404 .101 Accepted No 

significant 

difference

Native English 

speakers

15 2.87 .915 .103
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2. I refer to Thai for 

   presenting grammar

   rules.

Non-native 

English speakers

15 3.13 1.246 .116 Accepted No 

significant 

difference

Native English 

speakers

15 2.47 .990 .117

3. I refer to Thai for

   defining new

   vocabulary

 4. items. 

Non-native 

English speakers

15 3.67 1.291 .655 Accepted No 

significant 

difference

Native English 

speakers

15 3.47 1.125 .655

5. I refer to Thai for 

giving 

   instruction. 

Non-native 

English speakers

15 3.53 1.246 .066 Accepted No 

Significant 

difference

Native English 

speakers

15 2.73 1.033 .066

6. I refer to Thai for

   explaining errors 

Non-native 

English speakers

15 3.67 .976 .014 Rejected Significant 

difference

Native English 

speakers

15 2.67 1.113 .014

7. I refer to Thai for 

   checking for   

   comprehension. 

Non-native 

English speakers.

15 3.60 1.454 .001 Rejected Significant 

difference

Native English 

speakers

15 2.00 .756 .001

8. I refer to Thai

   for helping students 

   comfortable and

   confident in learning. 

Non-native 

English speakers

15 3.47 1.356 .393 Accepted No 

significant

Native English 

speakers

15 3.07 1.163 .393

Table 5: Independent Sample t-test Result of Significant Difference Between the Purposes 

 of Native and Non-native Speaker Teachers of English on the Use of Thai in 

 Teaching EFL (Cont)

Native and 

Non-native

English speakers 

N Mean Std.

Deviation

Sig (2 

tailed)

Null 

Hypothesis 

level of 

significant 
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9. I refer to Thai when

   I teach language and

   grammatical structures

   that do not coincide

   between the Thai and

   English. 

Non-native 

English speakers

15 3.60 1.242 .041 Rejected Significant 

difference

Native English 

speakers

15 2.73 .961 .042

10. I refer to Thai when

     students have low-

     level English

     proficiency.

Non-native 

English speakers

15 3.67 1.291 .357 Accepted No 

significant

Native English 

speakers

15 4.07 1.033 .357

11. I refer to Thai when

     teaching students have

     passive learning style.

Non-native 

English speakers

15 3.40 1.242 .658 Accepted No 

significant

Native English 

speakers

15 3.20 1.207 .658

12. I refer to Thai for 

     students prefer

     occasional use of Thai

     in difficult points. 

Non-native 

English speakers

15 4.27 .884 .051 Accepted No 

significant

Native English 

speakers

15 3.67 .724 .052

 An independent sample t-test was conducted to find out the significant differences 

between the purposes of native and non-native speakers English teachers on the use of 

MT, Thai in the teaching EFL. 

 There is a significant difference on item 5 which states “I refer to Thai for 

explaining errors” wherein non-native speaker of English teachers (M=3.67, SD-.98) and 

native speaker of English teachers (M=2.67, SD=1.11) conditions; t (28) = 2.617, P=.014. 

This means that the frequency counts of non-native speaker English teachers using Thai 

for explaining errors is much more than native speaker English teachers. 

Native and 

Non-native

English speakers 

N Mean Std.

Deviation

Sig (2 

tailed)

Null 

Hypothesis 

level of 

significant 

Table 5: Independent Sample t-test Result of Significant Difference Between the Purposes 

 of Native and Non-native Speaker Teachers of English on the Use of Thai in 

 Teaching EFL (Cont)
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 Another significant difference is found on item 6 which states “I refer to Thai 

for checking for comprehension” wherein non-native speaker English teachers (M=3.60, 

SD=1.45) and native speaker English teachers (M=2.00, SD= .756) conditions; t (28) 

= 3.781, P=.001. This means that the frequency count of non-native speaker English 

teachers using Thai for checking comprehension in teaching English is much higher than 

the native speaker English teachers. 

 There is also a significant difference on item 8 which states “I refer to Thai when 

I teach language and grammatical structures that do not coincide between the Thai and 

English” wherein non-native speakers of English teachers (M=3.60, SD=1.24) and native 

speaker English teachers (M=2.73, SD=.96) conditions; t (28) = 2.137, P=.041. This 

means that non-native speaker English teachers make use of Thai in teaching language 

and grammatical structures that do not coincide between Thai and English more often 

than native speaker English teachers. 

 There are no significant differences between the native and non-native speaker 

of English teachers’ purposes on the use of Thai on the following items: “I refer to Thai 

for class management”, “I refer to Thai for presenting grammar rules”, “I refer to Thai 

for defining new vocabulary items”, “I refer to Thai for giving instruction”, “I refer to 

Thai for helping students comfortable and confident in learning”, “I refer to Thai when 

students have low-level English proficiency”, “I refer to Thai when teaching students 

have passive learning style”, and “I refer to Thai for students prefer occasional use of 

Thai in difficult points”. 

 The extent of the use of MT, Thai in teaching EFL is not significantly different 

on teaching syntactical and lexical items in English, but on giving feedback and dealing 

with linguistic and grammatical structures differences between Thai and English. Therefore, 

this finding confirms that different opinions exist between the native speaker and non-

native speaker teachers of English on the use of Thai in the teaching of English to the 

Thai learners. 
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Table 6: Interview Results 

Questions Native speakers of English 

Teachers

Non-native Speakers of English 

Teachers

1. Do you employ Thai  

   in the teaching English

   as a foreign language?

   Why or why not?

• Yes, but not as a tool for teaching, 

   but to show respect Thai language 

  and share experience of learning 

  a foreign language. 

• No, I can handle my lesson without 

  resorting to Thai.

• Yes, using Thai is necessary

   for Thai students in learning

   English. 

• Yes, it is natural and useful

   tool in teaching of English as

   a foreign language.

2. If you use Thai, what

   are your purposes?

• To help the weak students.

• To define new vocabulary items. 

• Allow students look up English

  Thai dictionary for meaning of

  the new vocabulary. 

• Students like to be explained in 

  Thai. 

• Students prefer use of Thai in 

  difficult points. 

• To check for comprehension.

• To help students less stress

   and confident and to explain

   language structure and

   grammar. 

3. Do you prohibit your

   students using Thai in

   the classroom? Why? 

• I always encourage my students

  to speak English, but not Thai. 

• No, students cannot express

  themselves in English due to

  their limited proficiency. 

• No, I allow stronger students

  explain to less proficient students 

  in Thai.

• No, I allow them for some

  comprehensible input, but

  always encourage them to

  speak in English. 

• Students are dispirited if they 

  are prohibited using Thai. 

4. Do you think the use 

   of students’ mother

   tongue, Thai in the

   teaching of English

   hinder or facilitate?

   Why?

• I believe a massive use of Thai

  may hinder learning English. 

• Only the least mother tongue, 

  Thai use and maximum use of

  English will facilitate. 

• Mother tongue should be used 

  for the right reason.

5. Does English only

   policy really work/ fit

   with your students?

• It is OK with my students since

  I am teaching higher secondary

  students. 

• Not all the time.

• Not really. 
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 The result of the interview shows that native speaker teachers refer to Thai not 

as a tool for teaching, but non-native speakers use MT, Thai as a natural and essential 

tool for teaching English. As said by this study, there are teachers who strongly believe 

that the use of MT, Thai should be strictly banned in the classroom. These teachers 

apply pure monolingual approach. On the other hand, teachers who use Thai when they 

deem it necessary, support the bilingual approach. In the classrooms, MT, Thai is strictly 

prohibited, Thai students are generally silent and the amount of English use tends to be 

relatively low (Noom-ura, 2013).

 Languages are interwoven in the brain in vocabulary, syntax, phonology, and 

pragmatics. Therefore, foreign language teaching should match the processes in the brain 

and should not be separated from the MT, if the ability to transfer between languages 

(code-switch) is a normal psycho-linguistic process. It is normal among bilinguals and 

multilingual at all level of proficiency (Thumbull & Dailey, 2009). However, overuse 

of MT, Thai in English class will hinder the students’ learning process. Therefore, it is 

necessary for the prudent use of MT in teaching English. 

Conclusion

 The native speaker teachers of English have welcoming attitude towards the use 

of students’ MT, Thai. However, Thai language is not mainly employed as a tool in 

teaching English as a foreign language classroom. The medium of instruction is mainly 

in English. On the other hand, non-native speaker English teachers’ perception on the use 

of Thai is positive and sensible. They use it as a tool in teaching English as a foreign 

language. They also try to keep a good balance between the use of Thai and English. 

This finding indicates that they are aware of the weaknesses and relative strength of the 

present use of Thai language in teaching English and try to keep sensible boundaries on 

the amount of MT use to achieve the maximum benefits out of language teaching. 

 The perception of the use of Thai between native and non-native speaker English 

teachers is essentially different in maintaining a good balance between Thai and English 

in teaching of English as a foreign language. This finding corroborates the present study 

that states that there is no criterion regarding the right amount of the use of students’ 
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mother tongue, Thai. For this reason, it is necessary to provide proper guidelines for the 

teachers’ use of MT, Thai to bring maximum benefits to learners of all language level. 

 The purposes of the native speaker English teachers are receptive with regards 

to the use of MT, Thai, even though it is not mainly employed in their teaching. The 

primary purpose of English native speaker teachers’ use of Thai is to show respect for the 

Thai language and to share their own experiences of learning a foreign language. Thai is 

also employed to aid weaker students or beginners. It is important to note that this group 

recognizes the politico-socio-cultural implications imposed on them which are brought 

about by teaching a foreign language. Findings further indicate that native speaker of 

English teachers mainly implies a monolingual approach in teaching English as a foreign 

language. On the other hand, non-native speaker teachers sustain a certain level of MT, 

Thai in their teaching and appreciate its benefits. Non-native speaker of English teachers 

use more Thai than the native speaker of English teachers in the teaching of English as 

a foreign language. Native speaker teachers purpose on the use of Thai are not as a tool 

for teaching while non-native speakers of English teachers use it as a tool for teaching 

English as a foreign language. 

 It can be concluded that the two opposing perceptions exist among teachers who 

reject the use of Thai or fail to recognize significant potential in it and teachers who 

massively use it. Therefore, reasonable adjustment on the use of MT, Thai in the teaching 

of English as a foreign language is necessary. 

Recommendation for the Future Researchers

 This study was conducted in St. John’s schools in Bangkok and Thabom, Loei 

province, Thailand. As the population of this study is only a small proportion and offer a 

controlled number of respondents, findings in this study should neither be generalized, nor 

be taken as representative of the whole Thai school population. It is therefore recommended 

that future studies should be made covering broader regions with higher numbers of 

participants. Broader sample populations and areas particularly urban vs. rural would also 

ensure more representativeness and credibility. The inclusion of actual class observations 

will allow researchers to explore the reality of language teachers’ convictions and actual 
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classroom practices. Moreover, the researcher proposes further studies investigating 

student attitudes and perceptions towards the use of MT, Thai in learning EFL. It is also 

recommended to formulate proper guidelines for the English teachers’ use of MT, Thai 

in teaching English. 
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